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Abstract

This study aimed to examine how Continuous Assessment Results influence Student
Emotional Well-Being in Public Primary Schools in Morogoro Municipality. The study
employed a Convergent Research Design with a Mixed-Methods approach. A total of 128
respondents, comprising a sample of 98 students selected through stratified random sampling,
as well as26 teachers and 4 parents who participated through simple random sampling. Data
collection involved the use of both Closed-Ended and Open-Ended Questionnaires as well as
Semi-Structured interviews. Reliability of (0.771) and (0.664) wastested using the Statistical
Package for the Social Sciences (SPSS). The study findings indicate that the announcements
of continuous assessment results in Public Primary Schools in Morogoro Municipality are for
Motivational purposes; no further consideration is given to students’ emotional responses.
Furthermore, it is not easy to have a class of Equally Graded Students. It is concluded that
confidentiality on assessment results will contribute to a relaxed learning environment for
Public Primary Students in Morogoro Municipality. The study recommends that no single
learning style that is suitable for every student, and teachers must build strong relationships
with their students.
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INTRODUCTION

Continuous assessments in Tanzanian Education settings have received less attention in the
areas of assessment administration and the provision of results. The delay in addressing
continuous assessment results has caused mental disturbances for learners. Ortega et al.
(2024) define assessment as interpreted to measure awareness; however, this is not entirely
accurate. The impact is profound than merely determining grades; this means continuous
assessment has implications for students' emotional state.

According to Hopwood (2024), there are elements contributing to students’ emotional
experiences, like fear of failure and the competitive school culture. This is the reason the
proposed study for the influence of continuous assessment results confidentiality on student
emotional well-being in selected public primary schools in Morogoro Municipality has been
established. Although the development of human nature takes place through Cognitive,
Emotional, and Behavioral dimensions Carreno, 2024). It means most of the efforts in
learning institutions prioritize changes in behavior and cognition, and forget to find out how
the Results of an Assessment Influence the Emotional Well-Being of the students. It is
important to balance the three dimensions of growth means Cognitive, Emotional, and
Behavioral, as the disruption of one limits the learning process, as it is witnessed by Morales
et.al. (2024). Psychological well-being is linked with intelligence. In Tanzania, there is
scarcity of studies on continuous assessment results and their influences on students’
emotional well-being, in Public Primary Schools. Dimova (2024) proves by arguing that
evaluations should encompass all facets of a student’s personality development. Sort well
(2024), has conducted empirical studies on formative assessment and found that there are
limited remaining underlying mechanisms. Unless it implies that assessment is not only for
grading and motivation, there must be further attempts.

Statement of the Problem

Although conducted research indicates that the most accurate assessment occurs when both
students and teachers participate in the evaluation process openly and transparently (Dimova,
2024). There is no doubt that children are more likely to engage in activities when they expect
to succeed and value the activity itself. This suggests that when children are not involved in
the ongoing assessment process and its results, it can lead to emotional disturbance.
Furthermore, a study conducted by Carreno et al. (20240) suggests that universities should
prioritize emotional well-being by implementing programs that support students’ overall
development because emotional well-being influences academic outcomes and personal
growth. Therefore, this study aims to test the null hypothesis regarding the relationship
between continuous assessment and students’ emotional well-being and to explore the most
effective strategies for enhancing students' well-being through the influence of confidentiality
of continuous assessment results on students’ emotional well-being in selected public primary
schools in Morogoro Municipality, Tanzania.

Research Objectives, Questions, and Hypothesis

The goal of the study is to inspect how continuous assessment results confidentiality affects
student emotional well-being in public primary schools in Morogoro Municipality, Tanzania.
General Objectives

To conduct an inspection on how continuous assessment results confidentiality affects
students’ emotional well-being in public primary schools in Morogoro Municipality,
Tanzania.

Specific Objective of the study
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To determine the regulative measures on the continuous assessment results confidentiality of
students' emotional well-being.

Research Questions

How do Continuous Assessment Results affect students’ emotional well-being?

Research Hypothesis

There is a significant statistical relationship between Continuous Assessment results and
students’ Emotional comfort in selected Public Primary Schools in Morogoro Municipality,
Tanzania.

Theoretical Framework

The study involved the Expectancy-Value Model,rooted in the work of Atkinson (1958) and
developed in the 1970s by Dr. Martin Fishbein, an American psychologist (1936-2009),
Eccles (1983), and Wigfield (2020). The theory emphasizes how individuals make decisions
based on their beliefs, achievements, or outcomes, as well as the value or cost they assign to
their intended results.

REVIEW OF THE RELATED LITERATURE

However, this study takes a deep dive into previous studies on continuous assessments to
determine how far preceding research has progressed, to identify related attempts to address
the problem.

Continuous Assessment Results for Student Emotional Well-Being

Research conducted in America by Daniel et al. (2025), using a Person-Centered approach,
indicates that partial of the respondents recorded a high life satisfaction others showed a
possibility of facing anxiety and emotional disorders. While others showed positive screening
for anxiety and depression. This suggests that when learners are satisfied with their learning
environment, they are likely to experience positive emotions. Indeed, the review of empirical
literature reveals a complexity because many authors have failed to address a specific issue in
dealing with respondents’ emotional well-being, as they tend to bundle many elements that
influence emotional health.

However, a study in the Greater Accra, Ghana region in Sub-Saharan Africa by Azasu
(2024),using the method of logistic regression analysis on Junior High School Final
Examinations, shows that Anxiety Disorders are increasingly prevalent. This gives a need to
conduct this study on the Influence of Continuous Assessment Results Confidentiality on
Student Emotional Well-Being, since the outcome portrays a need of having more studies due
to the absence of conducted studies on formative assessment results on student emotional
well-being.

In Dutch Nieboer (2024), a study was conducted on the Dutch population using the
Production Instrument for the Level of Well-Being (SPF-ILS) indicates that well-being for
youth is a global concern. The study examines differing perceptions of adolescents regarding
comfort needs. In addition context reported by Duran and Makhmetova (2024), in their study,
came up with various emotional agents that put stress on someone, like gender bias, parent
conflicts, limited school autonomy, and digital infrastructure, identified as negative factors
impacting school leaders' well-being. Although Bermejo Franco, A. et al. (2022), they did a
research on Gender differences among European students and found that worse levels of well-
being from female students involved in the study. The remaining challenge from this study it
involved a significantly large scope that misses specification as a result of validity and
reliability issues. It attempts to focus on a lot of issues like quality of life, symptoms of
depression, anxiety, stress, experiential avoidance, and psychological inflexibility. Therefore,
there is a need of having a study with specific objectives. This is the reason Wang Y. et al.

14



International Journal of Contemporary Applied Researches  Vol. 12, No. 9, September 2025
(ISSN: 2308-1365) wWww.ijcar.net

(2021), project for the need of supportive teaching, explained as enhancing teachers with
autonomy structures so that they can satisfy the needs of their learners. The study suggests
that incapable teachers are stressors for their learners and they impact on their learners’
emotional well-being.

In Tanzania, a study by Philipo and Ntawigaya (2024), in Mbeya Rural District Council,
examined the provisions of healthcare services and their impacts on students in rural
secondary schools using quantitative research. Students agree that healthcare and academic
performance are related; they point out factors like absenteeism and difficulty concentrating
that adversely affect learning outcomes. This study also involves several dimensions of
investigation that may hinder certain critical conclusions and recommendations. Therefore,
conducting studies that focus on analyzing variables that predict psychological well-being,
including family, school, and other social support systems, is important for testing the
significant statistical relationship between Continuous Assessment results and students’
emotional well-being in selected public primary schools in Morogoro Municipality, Tanzania.

METHODOLOGY

The study employed a Pragmatic Philosophy to examine the influence of confidentiality on
Continuous Assessment Results on student emotional well-being in public primary schools
within Morogoro Municipality, Tanzania. The research was based on the expectancy-value
theory developed by Dr. Martin Fishbein. It utilized a convergent research design and mixed
methods to conclude. The sample consisted of 98 students from public primary schools in
Morogoro Municipality, selected through stratified simple random sampling, along with 26
teachers and 4 parents. Data collected from both closed and open-ended questionnaires were
analyzed using SPSS version 20.

FINDINGS AND DISCUSSIONS

This research has the question of study on how Continuous Assessment Results
Confidentiality influences Student Emotional Well-being, in Morogoro Municipality. Table 1
indicates the teacher’s responses to a particular question.

Table 1: Teachers' Response to Continuous Assessment Results on Student Emotional
Well-Being (n026)

Statements Percentage (%0) Mean SDV

5 4 3 2 1

1. All Primary Schools' Continuous 7.7 19.2 154 231 346 358 1.362
Assessment Results are Publically
Announced

2. Public announcement of Continuous 3.8 3.8 115 423 385 4.08 1.017
Assessment Results motivates student
learning

3. Parents or guardians are motivated by 7.7 19.2 346 269 115 3.15 1.120
the  Public  Announcement  of
Continuous Assessment Results

4. Parents or guardians are not motivated 19.2 154 26.9 19.2 19.2 3.04 1.399
by public announcements, the
Continuous Assessment Results of
results

S/N
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5. Students with the highest scores are 0.0 115 115 308 46.2 4.0 1.296
happy with the Public Announcement
of Continuous Assessment Results.

6. Students with the lowest Score 3.8 154 30.8 115 385 365 1.263
increase their learning effort after the
Public ~ Announcement of the
Continuous Assessment Results

7. Public announcements of Continuous 15.4 3.8 19.2 30.8 30.8 358 1.391
Assessment  Results cause worry
feeling of low scorer group

8. Public announcements of Continuous 7.7 154 30.8 26.9 19.2 335 1.198
Assessment Results hold peer students
together

9. Public announcements of Continuous 0.0 19.2 34.6 30.8 154 342 0.987
Assessment Results make a famous
school

10. Public announcements of Continuous 0.0 3.8 23.1 423 30.8 4.0 0.849
Assessment Results improve teacher-
student relationships

11. Public announcements of CAs provide 7.7 7.7 3.8 423 385 396 1.216
the basis for motivation

12 Public announcements of Continuous 3.8 115 19.2 46.2 19.2 3.65 1.056
Assessment Results improve Teacher-
Students-Parents/Guardians
relationships

Key: 1. Strongly Agree (SA) 2. Agree (A) 3. Undecided (UD) 4. Disagree (D) 5. Strongly
Disagree (SD)
Source: Field Data 2025.

Table 1 data indicate 23.1% and 34.6% of teachers agreed and strongly agreed that all primary
schools' continuous assessment results are publicly announced, with a high mean response of
3.58. This signifies that the public announcement of examination results isa normal school
culture. This finding supports Mesian et al.(2024), who emphasize that continuous assessment
practices significantly improve students’ academic performance. This implies that public
displays of students’ continuous assessment results have a significant contribution to
individual learner self-motivation, thereby fostering learning outcomes. This finding is
congruent with respondent P1, a parent, who responded that the public announcement of
students’ formative assessments increases motivation for students ‘better performance.(P1
response on Open-Ended Questionnaire, 2025).The Expectancy theory, as insisted by Duncan
et al. (2022), every student is equipped with a brain that is value-oriented towards learning
and will learn when vested in a suitably affording learning environment. This denotes that the
announcements of students' assessment results are driven by just motivation without going
beyond the situation of learners.

The second attribute in Table 1 indicates that 42.3% and 38.5% of teachers agreed and
strongly agreed that public announcement of continuous assessment results motivates student
learning, with a high mean response of 4.08.The results prove that there is no doubt that the
learning process is influenced by motivation. Leenknecht (2021),says that formative
assessment contributes to students’ intrinsic and extrinsic motivation in learning, leading to
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peer satisfaction. This supports one of the teacher’s (B501) responses that the results of
continuous assessments should be given to the student so as to know their position in
learning.(B501 Open-ended Questionnaire response 2025).

This is also evidenced by Pekrun, R. (2024), who says students often experience emotions
like fear, anger, shame, or boredom in Educational settings, and speaks on the presence of the
agents of negative emotions to students like fear, anger, shame or boredom in Educational
settings as well as the existence of positive emotions like happiness and optimism. This
suggests immediate measures for controlling or regulating students’ emotions after the results
of an assessment.

About 26.9% and 11.5% of teachers agreed and strongly agreed that parents or guardians are
motivated by public announcements on students ‘continuous assessment results, with a mean
of 3.15. This supports the need for confidentiality to continuous assessment results, as it is
responded by one of the parents (P1) who says that the announcement of continuous results
must involve secret credentials like students’ index numbers.(P1 open-ended Questionnaire
Response 2025). This is supported by Evans et al. (2024), teachers are interested in other
matters, like subject problems and those of the school, to have an organized classroom
atmosphere, while research on teaching approaches for increasing the use of limited cognitive
resources for motivational increase is being done independently. This is to say that the
education stakeholders must not only be motivated by the aforementioned but also by the
confidentiality of the announced results.

Table 1: Data indicates 19.2% of teachers agreed and strongly agreed that parents or
guardians are not motivated by public announcements on students’ continuous assessment
results, with a mean of 3.04. The results of the assessment are deeply rooted in students’
desire or achievement and value, or cost. Pekrun, R. (2024), motivation can complicate the
focus of the package on the end user, which has created a sense of discomfort. To control this,
a student B330 says, continuous assessment results must be given to a student or their
parents.(B330 Student response on Closed and Open-ended Questionnaire, May 2025).This is
to say, confidentiality on assessment results will contribute to the creation of a relaxed
learning environment.

The fifth attribute in Table 1shows 30.8% and 46.2% of teachers who strongly agreed and
agreed that students with the highest score are happy with the public announcement of
continuous assessment results, with a high mean of 4.0. Thesis in line with Dimova (2024),
who responds by saying that a good assessment involves students’ and teachers opinions on
public and transparency. A parent P2 responds on a closed-ended questionnaire by saying
that the public announcement of continuous assessment results causes psychological pain to
both students and their parents. (A parent P2 response on open-ended questionnaire 2025).
Students’ weaknesses must be addressed professionally, not in ways that violate an
individual’s dignity. That is to say, most of the students who enjoy it are those with a high
score. The model practiced by teachers doesn’t operate on low-scoring learners who are
emotionally affected by these results.

Responses from Tablelindicate that 11.5% and 38.5% of teachers agreed and strongly agreed
that students with low scores increase learning effort after the public announcement of
continuous assessment results, with a mean of 3.65. The percentage number is low, which
implies that a large number of lower-scoring students are left without a proper program to
improve their effort on learning after low results of an assessment. Jiang (2024) contends that
motivation plays a significant role in students’ active involvement in class tasks, contributing
to the effective integration of formative assessment strategies into the learning process,
ultimately leading to favorable learning outcomes. A student, B294, proposes better ways of
announcing continuous assessment results to the public, but those with low performance must
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be given special motivation to understand the sources of their failures.(A B294 student
response on closed-ended questionnaire, 2025). This denotes that motivation has been
pyramidal for a long its structure has to be reviewed, and a new solution is needed for lower-
performing students.

There is a response rate of 30.8%, and 30.8% of teachers agreed and strongly agreed that
public announcement of continuous assessment results causes fear in the low-scoring group,
with a high mean of 3.58. Students are motivated to learn because the achievement through
their studies becomes a motive. When this desire is not fulfilled, they tend to be affected
emotionally. One of the causes is a lack of confidentiality since they tend to face bullying
from their peers, and they may face abusive language from their parents. Eva et al.(2025).
Supports by saying that when students set time and approach well to different descriptions
their motivation increases. Teacher B33 also provides evidence by saying that the continuous
assessment results must be provided to a student and their parent or guardians, and not to
everyone.(Teacher B33 response on open-ended questionnaire, 2025). This implies that the
Continuous Assessment results for a student do not only stand for grading purposes but for
the basics of the future career, when it comes to vague, a student falls into complexities.

Data in Table 1. Displays 26.9% plus 19.2% of teachers’ responses who agreed and strongly
agreed that public announcements of continuous assessment results hold peer students
together, with a mean of 3.35. This response is below average and suggests that peers tend to
despair after the continuous assessment results. The situation is agreed upon by Dimova
(2024) by stating that the evaluation process should not be cheap to the quality of knowledge
or ignorance;it must take into account students’ interests and related tasks.A student, B55,
says a better way of announcing examination results means that continuous assessment
results must be announced within each particular classroom where a student belongs.
(Student B33 response on open-ended questionnaire, 2025).

Data in Table 1. Reports 30.8% versus 15.4% of the teachers who agreed and strongly agreed
that public announcements of continuous assessment results make a famous school, with an
average of 3.42. This denotes that the continuous assessment has the most impact on the
school day to day activities. Lawi (2023) supports by defining formative assessment as
diagnostic when used by medical doctors to address patients’ challenges for further medical
treatment and educational when used by educators to measure students’ classroom
outcomes.lIt is the reality that the outcome of a diagnosis between a patient and his doctor
remains confidential. It is the critical finding of this research that the results of an assessment
must be confidential or provided in agreed-upon terms between the student, parent, or
guardian and teachers.

Table 1. Numbers reveal 42.3% and 30.8% of teachers agreed and strongly agreed that public
announcement for continuous assessment results improves teacher-student relationships, with
a high mean of 4.0. This denotes on present relationship between a teacher and his student
must be maintained. This is in line with a student B328 who contends that when the
announcement of assessment results is done with trust and great care, students will accept the
results with no fear, simply because it could affect their relationship with teachers. (Student
B328 response on open-ended questionnaire, 2025)

Table 1. Figures 42.3% and 38.5% of teachers agreed and strongly agreed that public
announcements of continuous assessments provide the basis for motivation, with a mean of
3.96. This suggests that those who have achieved high grades based on examination results
believe that continuous assessment provides the foundation for motivation. It is contrary to
those who score low; they remain in danger of being under pressure from bullying and less
motivated on learning something that affects their emotional well-being. It is supported by
Agrasadya (2024), who says that the motivation that exists can help educators and parents to
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create an intrinsic motivation in children and adolescents. A Parent P4 says a private
provision on continuous assessment results allows a student to work hard. (Parent P4
response on open-ended questionnaire, 2025). This implies that when results of an assessment
have been provided privately contributes emotional strength to a student as a result of
working hard.

Table 1. Facts: 46.2% and 19.2% of teachers’ reactions to public announcements of
continuous assessment results improve teacher-student-parent/guardian relationships, with a
mean of 3.65. A teacher, B501, says it is not fair when assessment results are publicly
announced; instead, they should be given privately to a specific student so that they can
understand their progress. (Teacher B501's response on an open-ended questionnaire, May
2025). The respondent justifies that when assessment results are revealed to everyone, it can
cause stress for a student. Ronkainen (2025) notes that motivation for learning about climate
change varies from student to student; there is no single learning style that fits everyone,
especially not project-based learning, which aims to accommodate learners’ interests. Likely
assessment results should not be provided in the same way to all learners.

Table 2: Students’ Response on Continuous Assessment Results on Student Emotional
Well-Being (n098)

S/N Statements Percentage (%0) Mean SDV
1 2 3 4 5

1.  Your school announces the 173 7.1 92 82 582 383 1.586
examination results to every student

2. Public announcement of results 7.1 7.1 7.1 112 673 424 1277
motivates student learning

3. Parents are happy for the results to be 235 143 254 153 214 297 1453
known to everyone

4.  Parents or guardians are not motivated 33.7 214 214 10.2 133 248 1.39%
by the public announcement of CA's
results

5. Students with scores highest score are 143 4.1 7.1 102 63.3 4.05 1.482
happy with the public announcement of
examination results

6. Students with the lowest scores 10.2 82 6.1 133 622 4.09 1.393
increase their learning effort after the
public announcement of examination
results.

7. Public announcements of examination 17.3 122 143 9.2 46.9 356 1.580
results cause feelings of
disappointment among low-scoring
students.

8.  Public announcements of examination 9.2 82 143 184 50.0 3.92 1.345
results bring students together

9.  Public announcements of the 235 17.3 173 9.2 327 310 1589
examination make a famous school

10. Public announcements of examinations 9.2 10.2 13.3 17.3 50.0 3.89 1.369
improve teacher-student relationships

11. Public announcements of exams 10.2 153 173 184 388 3.60 1.398
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provide the basis for motivation

12 Public announcements of examinations 10.2 7.1 10.2 133 59.2 4.04 1.384
improve teacher-student-
parents/guardians relationships.

Key: 5.Strongly Agree (SA) 4. Agree (A) 3. Undecided (UD) 2. Disagree (D)
1. Strongly Disagree (SD)
Source: Field Data 2025

Data in Table 2, indicate 8.2% and 58.2% of the students agreed and strongly agreed that
school announces examination results to every student, with a high mean of 3.83. This proves
that the results of the assessment after a learning process are of important event for every
student who participated in the learning process. This comes in line with Levy (2024), who
projects that the importance of assessment and its decisive influence on educational goals and
objectives impacts how many and when regarding the process of teaching and learning. But
public announcement of assessment results has been challenged by student B332, who says
that assessment results must be taken to the parents for it to be sensitive. (A student's B332
response on closed and Open-Ended questionnaire, 2025). This denotes that there is a crucial
need for confidentiality in continuous assessment results.

Additionally, 11.2% and 67.3% of students agreed and strongly agreed that the Public
announcement of results motivates student learning, with a high mean of4.24. This provides a
focus on motivation to learn that, through learning, there is a hope of achievement, and
values, which is also agreed by Hopwood (2025), who advocates that fear of failure to
students and competitive school culture stimulates students’ emotional experiences. That is to
say that the assessment results must be with agreed confidential terms.

Also, the data indicates that merely15.3% and 21.43% agreed and strongly agreed that parents
are happy for the results to be known to everyone, with a low mean of 2.97, the percentage is
diminished and indicating that parents are not happy with their children’s results being known
to everyone. A parent, P03, says that whether to win or lose for a student must be a secret
between the student and their parent.(A parent's P03 response on Open and Closed
Questionnaire, 2025), Fishbach & Woolley (2022).Suggest that bonuses decrease employee
motivation, and old stars undermine children’s interests in learning. This indicates that the
motivation should not be the sole purpose of an assessment.

Likewise, data indicates that 10.2% and 13.3% agreed and strongly agreed that parents or
guardians are not motivated by the public announcement of continuous assessment results,
with an average of 2.48. This aligns with student B292's response, which said that assessment
results should be announced to the entire school so that those who scored low might feel shy
and consequently work harder. (A student B292's response on open and closed questionnaires,
2025). Dimova (2024) notes that all aspects of a student’s personality must be evaluated. This
suggests the presence of emotional damage in learning institutions, because most educational
assessments focus on motivation without a deeper emphasis on emotional outcomes.

Another discussion shows that 10.2% and 63.3% of students agreed and strongly agreed,
respectively, that students with the highest scores are happy with the public announcement of
exam results, with a mean rating of 4.5. This suggests that while top scorers enjoy the results,
lower scorers may be emotionally impacted. Ortega et al. (2024) noted that assessments are
often seen simply as a way to measure awareness; however, it is not true that assessments
only focus on assigning grades. A student, B510, stated that the results of continuous
assessments should involve those who performed better to challenge lower scorers. (A B510

20



International Journal of Contemporary Applied Researches  Vol. 12, No. 9, September 2025
(ISSN: 2308-1365) wWww.ijcar.net

student response on closed and open-ended questionnaire, 2025). This implies that an
assessment should be viewed as an event with multiple objectives, including the overall
psychological development of a student.

The data from Table 2 indicates that 13.3% and 62.2% students agreed and strongly agreed
that students with the lowest scores increase their learning effort after the public
announcement of examination results, with a high mean of 4.9. This suggests that the
outcome of learning fosters learners’ interest in achieving their educational goals.

Chamberlin et al. (2024) stated that grading doesn’t ensure academic motivation except
provision of actionable feedback that promotes trust between teachers and their students for
psychological needs. This aligns with the study on the influence of continuous assessment
confidentiality on student emotional well-being. Therefore, continuous assessment must serve
multiple purposes, not only grading for short-term motivation.

Although data indicates that 9.2% and 46.9% of students agreed and strongly agreed that
public announcements of examination results cause feelings of disappointment among the
lowest-scoring students, with a high mean of 3.56. This suggests that there is unfair treatment
for students who scored low on an assessment. This is supported by Yasuhiro et.al (2023),
says despite the importance of motivation in education its relationship with learning needs to
be evaluated. This aligns with student B288 who contends that: “ the better way of
announcing the results of continuous assessment, which could not bring fear among students,
is a public announcement, but there must be no punishment for lower scorers, and even not
their results ”(A B288 student response on closed and open-ended questionnaire, May 2025).
This implies that special attention is needed ahead of the continuous assessment results.

Also, data from Table 2 shows that 18.4% and 50.0% of students agreed and strongly agreed
that public announcements of examination results bring students together, with a high mean of
3.92. This indicates that students with higher grades are more likely to collaborate than those
with lower grades, which affects their emotional well-being. This aligns with Qureshi et al.
(2023), who found that learning performance can be affected by peers, teachers, and social
media. This is to say, the results of assessment, if not well handled, may cause emotional
disorders created by public media response.

In other ways, 32.7% and 9.2% of students agreed and strongly agreed that the public
announcement of assessments makes a school famous, with an average score of 3.10. Few
claims support the idea that assessment results should be regulated to support students’
emotional well-being. Kezar and Bermstein (2024) discuss how institutions that practice
market behavior on public goods like education have contributed to cheating among college
students, leading many scholars to question the role of these institutions in matters related to
academic dishonesty. The desire to make a school famous by using the results of continuous
assessments has increased the presence of academically dishonest individuals. In response, a
parent P2 says, assessment examination results act as a mirror; the better the leadership of the
school, the better the assessment outcomes. (Parent P2 response on an open-ended
questionnaire, May 2025). In reality, the competition created by assessments has led to
widespread cheating in examinations.

On the other hand, data show that 17.3% and 50.0% of students agreed and strongly agreed
that public announcements of examination results improve teacher-student relationships, with
a high mean of 3.89. This is supported by parent P4, who contends that:

“The public announcement of continuous assessment results decreases the interest in working
hard for lower-scoring students who perceive themselves as low quality. A parent states that
the confidential announcement will affect the teacher-student relationship ”(A parent's P4
response on Closed and Open-Ended Questionnaire).
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This is evidenced by Shao, et al. (2024). They found that peers can contribute to the negative
and positive sensitive influence. The peers’ relationship contributes positive emotions when
academic achievement is high and negative when academic achievement delayed. This raises
a debate on the need for proper methods of communicating assessment results that could
manage students' emotions toward emotional well-being.

According to Table 2, the data indicate that 18.4% and 38.8% agreed and strongly agreed that
public announcements of continuous assessment results provide a basis for motivation, with
an average of 3.60. As the proportion of agreement decreases, it suggests that the provision of
motivation following results is not the sole purpose of motivation. This is supported by Kang
(2024), who contends that academic stakeholders' attention on assessment procedures must
shift to the classroom activity system and better support minority students through equity
systems in classroom assessment. Motivation tends to focus on high-performing students,
while low performers are viewed as non-potential learners.

Table 2 shows that 13.3% and 59.2% agreed and strongly agreed that public announcements
of examinations enhance communication among teachers, students, and parents or guardians,
with a mean of 4.04. Teachers, parents or guardians, and the community at large tend to praise
the higher-scoring students; in doing so, they largely affect the lower-scoring learners
emotionally. This is insisted by Levy (2024), who says that it is important to acknowledge the
diverse cultural backgrounds and learning styles that students bring to the classroom. A
student B327 emphasizes that the results of an assessment must be provided through a means
of a written report, where a student will be informed of their position and work hard. (Student
B327 response on open-ended questionnaire, 2025). Therefore, the results of the assessment
must not be commercialized in any way that violates the individuals’ dignity and freedom.

To examine the relationship between continuous confidentiality and students' emotional well-
being in public primary schools in Morogoro municipality, a simple linear regression analysis
was used to test the stated alternative hypothesis that there is a significant statistical
relationship between continuous assessment results and students’ emotional well-being.

These assumptions include no significant outliers and normally distributed data. The decision
rule was set at a significance level of 0.05 (2-tailed). The test results are presented in Table 3.

Table 4.6: Hypothesis Test ANOVA®

Model Sum of df Mean F Sig.
Squares Square
Regression 1.871 1 1.871] 14.502 .003°
1 Residual 1.290 10 129
Total 3.161 11

a. Dependent Variable: Student Emotional Well-Being
b. Predictors: (Constant),Continuous Assessment Results, Confidentiality
source: Research Data, 2025

Table 3indicates that the p-value of the statistical test was 0.003 at a significant level of 0.05.
This means the P-value is less than the significance level (0.05), hence the stated alternative
hypothesis is accepted, indicating a significant statistical relationship between continuous
assessment results and students’ emotional well-being. This symbolizes the need for tailored
intervention to enhance students’ emotional well-being.
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SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

This part highlights the four sections of this research. It defines the major findings of this
study based on its specific objectives. This study concludes with a description of the
recommendations for improvement.

SUMMARY

The study employed a mixed research approach and a convergent research design to achieve
the research objectives. A simple random sample was used to collect data from 128
respondents. Mathematical calculations involved the use of SPSS version 20. The variables
were tested via linear regression for the evaluation of the stated alternative hypothesis. The p-
value of the statistical test was 0.003 at a significant level of 0.05; therefore, the stated
alternative hypothesis was accepted, indicating a statistical relationship between continuous
assessment results and students’ emotional well-being.

CONCLUSION

The study finds a statistical relationship between continuous assessment results to student
emotional well-being in Public Primary Schools in Morogoro Municipality. A simple linear
regression statistical technique was used to test the stated alternative hypothesis. What
conditions that there is a statistical relationship between the continuous assessment results
confidentiality of students’ emotional well-being? The conditions are governed by the
assumptions that there is no significant outlier between the data, the two variables relate
linearly, and the data are normally distributed. The decision rule was established at a
significance level of 0.05 (2-tailed). The P-value of the statistical test was 0.003 at a
significance level of 0.005. This implies that the stated alternative hypothesis was accepted
the null hypothesis were rejected. However, this indicates the significant statistical
relationship between continuous assessment results and students’ emotional well-being.
Indeed, the study signifies a need for personalized, professional, and community interventions
to enhance students’ emotional well-being in Morogoro Municipality, Tanzania.

RECOMMENDATIONS

Educational institutions must recognize and cater to the diverse abilities of learners,
acknowledging the potential of both high and low scorers. Learning institutions must review
their motivational structure, which is pyramidal and favors only the highest scorer, placing
stress on the lower scorers. Although there are no agreed-upon terms on a particular mode of
giving assessment results, the existing forms are open to influence by bias. The results of an
assessment must not be commercialized, as this violates the individual's dignity and freedom.
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